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Student Achievement Goal:  Oversee the development of a plan for the Gibbs School 
for curriculum, operations, scheduling, and culture to be completed in June 2018.  
 
Rationale:  The Gibbs School will open in September 2018 as a sixth grade school, 
following a year-long process to determine the best alternative to address the growing 
enrollment at Ottoson Middle School.  The two final options under consideration were 
an addition to the existing school or a renovation of the Gibbs School to be either a 
smaller grade 6-8 school or a single grade school.  The choice was to open a sixth 
grade only school.  The funding for this option was approved by the voters 
overwhelmingly in June 2016.   
 
Planning for a sixth grade school provides the district with an opportunity to re-think the 
education provided to sixth grade students to ensure that they have the most successful 
transition between their neighborhood elementary schools and the larger, more 
challenging environment of Ottoson Middle School, and then Arlington High School. 
 
In order to develop a cohesive and strategic plan for the educational environment of the 
Gibbs School, administrators and teachers, with input from parents and the community, 
will need to work collaboratively and intensively over the next school year.   
  
Key Actions: 
 
Actions in 2016-2017: 
 
To prepare for the work of developing a comprehensive plan for the Gibbs School, a 
grant application was submitted to AEF in February 2017 to funds stipends for teachers 
to participate on a Gibbs Planning Committee, which would begin its work in May  2017 
and continue through the summer 2018.  A grant of $30,000 was awarded by AEF.  The 
application states that the work of the Planning Committee will be shared with 
parents/community in two evening informational sessions and a fifth grade orientation 
night and soliciting feedback.  Parental input will also be shared with the Planning 
Committee. 
 
A Planning Committee of sixth grade teachers and administrators was constituted in 
May.  Participants chose to be on one of three subcommittees, each of which is co-
chaired by a curriculum leader and a teacher.  The Chair of the Planning Committee is 
the newly appointed principal of Gibbs School.  



 
The subcommittees will focus respectively  on one of three major aspects of the new 
educational environment: 
 

1. School community building, including programs and structures for ongoing 
support for an inclusive school environment and success for all students 

2. Curriculum, instruction, and assessment, including structures for on-going 
support in improving teaching and learning 

3. Building operations including schedule development 
 

 
Actions in 2017-2018: 
 

1. A mission statement for the Gibbs School will be developed with input from all 
stakeholders. 

2. The Planning Committee and subcommittees will meet for a total of 12 hours over 
the summer 2017.  Progress on work will be shared regularly with the 
Superintendent for feedback and approval.  All aspects of the plan will require the 
final approval of the Superintendent. 

3. Four days of responsive classroom professional development will be scheduled 
during the 2017-2018 school year for all sixth grade teachers and specialists who 
will move to the Gibbs School in 2018.  The learnings from these sessions will 
help inform and refine the plan for the school, as well as provide a common 
language and instructional tools for developing a welcoming learning environment 
in which all students feel they belong to the school community. 

4. The evening information sessions will be scheduled by September 30, 2017.  The 
date and time for each event will be sent to parents with ample notice.     
Feedback from these sessions will be communicated to the Planning Committee. 

5. The School Committee will periodically be informed of aspects of the plan, as well 
as be apprised of construction news. 

6. Time on early release days will be provided for the on-going work of the Planning 
Committee. 

7. Outside professional development assistance, particularly in the areas of project-
based learning and social emotional support programs, will be provided to the 
Planning Committee as needed. 

8. The School Committee will receive a report of the solicited feedback collected 
from parents and community members who attended the information sessions.   

 
Evidence of Success: 
 
A comprehensive report on the plan for the Gibbs School relative to the three areas of 
focus will be at least in draft form by June 2018.  Further refinement of the plan may 
continue during the summer 2018.  A final plan for the opening of school in September 
2018 will be completed by August 2018.  The plan will be shared with the School 
Committee, all teachers and staff of the Gibbs School and parents and community 
members. 



 
Standards Reference: 
 

Superintendent Standards & Indicators Rubric 

 

Standard I: Instructional Leadership. The education leader promotes the learning and 
growth of all students and the success of all staff by cultivating a shared vision that 
makes powerful teaching and learning the central focus of schooling. 
 
 

 

Indicator I-A. Curriculum: Ensures that all instructional staff design effective and 
rigorous standards-based units of instruction consisting of well-structured 
lessons with measurable outcomes. 

I-A. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

I-A-2. 

Lesson 
Development 
Support 

Does not state 
expectations for 
administrators that 
they establish 
effective strategies to 
ensure development 
of well-structured 
lessons, does not 
provide training or 
support, and/or does 
not discriminate 
between strong and 
weak strategies for 
ensuring effective 
lesson-planning 
practices. 

Provides limited 
training to 
administrators on how 
to establish effective 
strategies for ensuring 
that educators 
develop well-
structured lessons 
and/or does not 
consistently identify 
and/or address 
patterns when there is 
evidence of a weak 
strategy being 
employed. 

Supports 
administrators to 
learn and establish 
effective strategies 
for ensuring that 
educators develop 
well-structured 
lessons with 
challenging, 
measurable 
objectives and 
appropriate student 
engagement 
strategies, pacing, 
sequence, activities, 
materials, 
technologies, and 
grouping. 

Supports 
administrators to 
collaborate on 
developing strategies 
that enable educators 
to consistently 
develop series of 
interconnected, well-
structured lessons 
with challenging 
objectives and 
appropriate student 
engagement 
strategies, pacing, 
sequence, materials, 
and grouping and 
identifies specific 
exemplars and 
resources in each 
area. Is able to model 
this element. 

 

 

 

 

 

 

 

 

 

 

 

 



Indicator I-B. Instruction: Ensures that practices in all settings reflect high expectations 
regarding content and quality of effort and work, engage all students, and 
are personalized to accommodate diverse learning styles, needs, interests, 
and levels of readiness. 

I-B. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

I-B-1. 

Instructional 
Practices 

Does not look for 
evidence of and/or 
cannot accurately 
identify ways that 
principals identify 
effective teaching 
strategies when the 
principals observe 
practice and review 
unit plans.. 

While the 
superintendent may 
observe principal 
practice and artifacts, 
s/he only occasionally 
looks for evidence that 
principals are 
identifying effective 
teaching strategies 
and practices when 
they observe practice 
and review unit plans. 

While observing 
principal practice 
and artifacts, 
ensures that 
principals identify a 
variety of effective 
teaching strategies 
and practices when 
they observe 
practice and review 
unit plans. 

While observing 
principal practice and 
artifacts, ensures that 
principals know and 
employ effective 
strategies and 
practices for helping 
educators improve 
instructional practice.  
Is able to model this 
element. 

I-B-2. 

Quality of 
Effort and 
Work 

Does not set high 
expectations for the 
quality of content, 
student effort, and/or 
student work district-
wide, or expectations 
are inappropriate. 

May set high 
expectations for the 
quality of content, 
student effort, and 
student work district-
wide, but allows 
expectations to be 
inconsistently applied 
across the district. 

Sets and models 
high expectations 
for the quality of 
content, student 
effort, and student 
work district-wide 
and supports 
administrators to 
uphold these 
expectations 
consistently. 

Sets and models high 
expectations for the 
quality of content, 
student effort, and 
student work district-
wide and empowers 
administrators, 
educators and 
students to uphold 
these expectations 
consistently. Is able to 
model this element. 

I-B-3. 

Diverse 
Learners’ 
Needs 

Does not look for 
evidence of and/or 
cannot accurately 
identify ways that 
principals identify 
effective teaching 
strategies and 
practices that are 
appropriate for diverse 
learners. 

While the 
superintendent may 
observe principal 
practice, s/he only 
occasionally looks for 
evidence that 
principals are 
identifying effective 
teaching strategies 
and practices that are 
appropriate for diverse 
learners when they 
observe practices and 
review unit plans. 

While observing 
principal practice, 
ensures that 
principals look for 
and identify a variety 
of teaching 
strategies and 
practices that are 
effective with 
diverse learners 
when they observe 
practices and review 
unit plans. 

Employs strategies 
that ensure that 
principals know and 
consistently identify 
teaching strategies 
and practices that are 
meeting the needs of 
diverse learners while 
teaching their content. 
Is able to model this 
element. 

 

 

 

 

 



Standard II: Management and Operations. Promotes the learning and growth of all 
students and the success of all staff by ensuring a safe, efficient, and effective learning 
environment, using resources to implement appropriate curriculum, staffing, and 
scheduling 

Indicator II-A. Environment: Develops and executes effective plans, procedures, 
routines, and operational systems to address a full range of safety, 
health, and emotional and social needs. 

II-A. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

II-A-1. 

Plans, 
Procedure
s, and 
Routines 

Does not organize 
the district effectively 
for orderly and 
efficient movement of 
students. 

May establish plans, 
procedures, and 
routines to guide 
administrators, but 
student entry, 
dismissal, meals, class 
transitions, 
assemblies, and 
recess are not 
consistently orderly 
and/or efficient. 

Develops systems, 
plans, procedures, 
and routines for 
administrators to 
implement that 
generally ensure 
orderly and efficient 
student entry, 
dismissal, meals, 
class transitions, 
assemblies, and 
recess. 

Establishes systems, 
plans, procedures, and 
routines that empower 
administrators, 
students and staff to 
implement orderly and 
efficient student entry, 
dismissal, meals, class 
transitions, 
assemblies, and 
recess. Is able to 
model this element. 

II-A-2. 

Operation
al 
Systems 

Fails to establish 
systems and 
procedures to support 
custodial and/or other 
staff, so that the 
campus is not 
generally clean, 
attractive, welcoming, 
and/or safe.  

Develops systems and 
procedures that result 
in inconsistent 
supervision and/or 
support of custodial 
and other staff, 
resulting in a campus 
that is not consistently 
clean, attractive, 
welcoming, or safe.  

Develops systems 
and procedures for 
the effective 
supervision and 
support of custodial, 
clerical, food 
services, and other 
staff effectively so 
that the campus is 
clean, attractive, 
welcoming, and safe. 

Creates and maintains 
a district environment 
in which custodial and 
other staff take 
personal responsibility 
for keeping the 
campus clean, 
attractive, welcoming, 
and safe. Is able to 
model this element. 



II-A. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

II-A-3. 

Student 
Safety, 
Health, 
and Social 
and 
Emotional 
Needs 

Does not develop 
consistent 
procedures for 
student discipline; 
district disciplinary 
practice varies from 
school to school; 
often tolerates 
discipline violations 
and/or enforces 
district policies or 
procedures  
inconsistently. 

May urge 
administrators to 
demand good student 
behavior but allows 
varying standards to 
exist in different 
schools. Supervises 
and supports 
administrators in 
addressing student 
discipline and bullying 
matters on a case-by-
case basis in the 
absence of a system of 
procedures and 
consequences. 

Supports 
administrator teams 
in developing 
systems and 
procedures for 
positive student 
behavior; models 
high expectations for 
student behavior and 
provides appropriate 
training for 
administrators to 
uphold these 
expectations. 
Establishes district-
wide routines and 
consequences, 
including policies 
and systems to 
prevent and address 
bullying and other 
behaviors that 
threaten students’ 
social and emotional 
well-being.  

Guides administrators 
and teams to develop 
practices that 
consistently showcase 
high expectations for 
student behavior and 
invest staff and 
students in upholding 
these expectations. 
Successfully 
implements district-
wide routines and 
consequences such 
that students take 
ownership over 
addressing bullying 
and other behaviors 
that threaten students’ 
social and emotional 
well-being. Is able to 
model this element. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Standard III: Family and Community Engagement. Promotes the learning and growth 
of all students and the success of all staff through effective partnerships with families, 
community organizations, and other stakeholders that support the mission of the school 
and district. 

Indicator III-A.   Engagement: Actively ensures that all families are welcome members of 
the classroom and school community and can contribute to the 
effectiveness of the classroom, school, district and community. 

III-A. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

III-A-1. 

Family 
Engageme
nt 

Does little to 
welcome families as 
members of the 
district, classroom or 
school community or 
tolerates an 
environment that is 
unwelcoming to 
some families. 

May provide some 
resources and support 
and make some 
attempts to welcome 
families as members of 
the district, classroom 
and school community 
but does not 
consistently use 
culturally sensitive 
practices and/or work 
to identify and remove 
barriers to family 
involvement. 

Provides resources 
and support for all 
personnel to use 
culturally sensitive 
practices to ensure 
that all families are 
welcome and can 
contribute to the 
district, classroom, 
school and 
community’s 
effectiveness. Works 
with administrators 
to identify and 
remove barriers to 
families’ 
involvement, 
including families 
whose home 
language is not 
English. 

Provides resources 
and support for all 
personnel to use 
culturally sensitive 
practices and 
successfully engages 
most families, ensuring 
that all families are 
welcome and can 
contribute to district, 
classroom, school, and 
community 
effectiveness. Works 
with administrators, 
families, and 
organizations to 
identify and remove 
barriers to family 
involvement, including 
families whose home 
language is not 
English. Is able to 
model this element. 

 

 

 

 

 

 

 

 

 

 



 

Standard IV: Professional Culture. Promotes success for all students by nurturing and 
sustaining a school culture of reflective practice, high expectations, and continuous 
learning for staff. 

 

 

Indicator IV-A.    Commitment to High Standards: Fosters a shared commitment to high 
standards of service, teaching and learning with high expectations for 
achievement for all. 

IV-A. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

IV-A-1. 

Commitm
ent to 
High 
Standards 

Does not encourage 
high standards of 
teaching and learning 
or high expectations 
for achievement with 
the administrator 
team, and/or may 
demonstrate low 
expectations for 
faculty and staff. 

May ask administrators 
for commitment to high 
standards of teaching 
and learning with high 
expectations for 
achievement for all but 
does not support 
and/or model it. 

Fosters a shared 
commitment to high 
standards of 
teaching and 
learning, for all 
administrators, with 
high expectations for 
achievement for all. 

Leads administrators in 
developing a shared 
commitment to high 
standards of teaching 
and learning with high 
expectations for 
achievement for all. 
Revisits and renews 
commitment with 
administrator team 
regularly. Is able to 
model this element. 

 

Indicator IV-D. Continuous Learning: Develops and nurtures a culture in which staff 
members are reflective about their practice and use student data, current 
research, best practices and theory to continuously adapt practice and 
achieve improved results. Models these behaviors in the administrator’s 
own practice. 

IV-D. 
Elements 

Unsatisfactory Needs Improvement Proficient Exemplary 

IV-D-1. 

Continuo
us 
Learning 
of Staff  

Accepts the practice of 
administrators working 
largely in isolation, 
without consideration 
of data and best 
practices, and/or 
discourages reflection 
among administrators, 
faculty and staff.  

May encourage 
administrators  to 
reflect on the 
effectiveness of 
interactions with faculty 
and students and to 
use data and best 
practices to adapt 
practice but does not 
support administrators 
in these practices. 

Leads all 
administrators and 
teams to reflect on 
the effectiveness of 
interactions with 
faculty and students. 
Ensures that 
administrators use 
data, research, and 
best practices to 
adapt practice to 
achieve improved 
results. 

Models for 
administrators how to 
reflect on the 
effectiveness of 
interactions with faculty 
and students and uses 
data, research, and 
best practices to adapt 
practice to achieve 
improved results. 
Supports all educators 
to work in teams as 
often as is feasible and 
appropriate. Is able to 
model this element. 

 

 

 


